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Abstract 
This paper evaluates the influence of sex differences in self-concept of 
secondary school adolescents on manpower development planning in 
Nigeria, the study was carried out in Essien Udim Local Government Area of 
Akwa-Ibom State in 2003. Data was generated through the use of 
structured questionnaires administered on one hundred respondents 
randomly sampled from five secondary schools in the study area. Findings 
from the study reveals that there was no significant difference (P< 0.05) 
between the self-concept of female and male secondary school adolescents in 
the study area. It could be inferred from the study that females are not inferior 
to males as erroneously upheld by protagonists of masculinity. It is therefore 
recommended that females should be accorded equal opportunities as their 
males in manpower development policies in Nigeria. 
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Introduction 
Several assertions have been made which tend to portray the fact that males have a higher and 

better self-concept than females. Laosebitan (1988) described females as having feelings of insecurity 
and inadequacy more than males. He went on to add that this view is common because women are said 
to talk about it more often than men. He concluded that personal diagnoses of psychiatrists and clinical 
psychologists may also contribute more to women being said to be inadequate. It is also assumed that 
people rate qualities associated with ideal males higher than those with ideal females. People, including 
adolescent boys and girls, devalue work labelled as done by females over the same work labelled as 
done by males (Mischel, 1984). The above views are also shared by Bardwick, (1981), who concluded 
that women have lower self-esteem than men. Self-concept is a person's set of beliefs about what he or 
she is and what his or her possibilities are (Brown, 1983). Self- esteem is a personal judgment of 
worthiness that is expressed in the attitudes the individual holds towards himself. It is a subjective 
experience which the individual conveys to others by verbal report and other overt expressive 
behaviours. Broadly speaking, self-concept is a person's .perception of himself/herself (Akinboye, 
1978). It is this last definition that we are going to use in this study. 

There is paucity of reference materials on sex differences and self-concept interlink partly 
because of the subjectivity that usually characterises responses for human behaviour researches as 
well as diversity of adolescent configuration of typical Nigerian Secondary Schools. 

However, many studies conducted in the Western world seldom show marked differences on 
self-concept between males and females. Studies that show differences show girls as getting higher 
average scores than boys. Girls are reported to disclose their weaknesses while boys score higher in lie 
and defensive scales. Byars (1988) mentioned that boys are more defensive of their self-esteem than 
girls. If boys were truthful in rating their self concept, their scores would be lower than those of girls 
and the sex differences will shift in favour of girls having a higher self-esteem. 

In a study conducted by Shrader and Leventhat, (1998), it was found out that parents rate their 
sons' and daughters' self-esteem alike. Coopersmith (1987) discovered that teachers often rate girls as 
having a higher self-esteem than boys. And Golduch (1997), reported that graduate women students 
between ages 25^40 have a higher feeling of optimism about their future careers and their lives 
generally. 

But Nawas (1981) in longitudinal studies of a group first at age 18 and again at 28 reported 
that women respondents showed a decrease in ego-sufficiency and complexity scores while men 
increased in those aspects. In another study, Engel (1979) while working with adolescents saw no 
differences in self-esteem for either sex over a two-year period. 

Carey (1978) reported that male college students had more positive attitude towards problem 
solving than did their female colleagues. 

From the above it seems that boys and girls are rated equally, on the whole. It suggests therefore 



that the two sexes would approach a variety of tasks with equal confidence of success. 
The studies cited above were conducted in the Western World with subjects from a different 

socio-cultural background and orientation. Could these findings be also true of Nigerian adolescents? This is 
the premise on which this study is based and out to find. 

The image we create of ourselves and the self-value or esteem generated from this image is going 
to affect the approach and level of performance in solving life's problems. These conceptions we hold of 
ourselves as a result of interaction with significant others and which influence our behaviour are 
collectively known as self-concept. Confidence in oneself and the need for respect from others was felt to be 
crucial in providing a base for intellectual pursuits. 

Brookover et al (1977) and Barker-Lunn (1970) distinguished self-concept of academic ability as 
one of a number of possible self-concepts. This distinction stresses concentration on those aspects of 
school life which impinge directly on self-concept and academic achievement. They showed positive 
relationship over time- the better the self-concept of academic ability, the higher is achievement, and 
changes in self-concept correspond with changes in achievement. This relationship suggests that teachers 
have a part to play in establishing positive but realistic self-concepts in their students. 

Adolescents constitute a major demographic component of any secondary school in Nigeria. Their 
presence and population in any secondary school setting pose several problems to the teachers, school 
administrator and other students. Closely linked with their behavioural patterns is their self-concept or 
self-esteem which is very crucial for their academic pursuit. Thus an investigation into adolescents' 
self-esteem, which is the main thrust of this research will help solve multifarious school problems such as 
interpersonal relationship, interests, aspirations and career choice usually faced by adolescents in our 
secondary school system, 

Objectives of the Study 
The general objective of this study is to evaluate how adolescents in our secondary schools view 

themselves. To achieve this general objective, the following specific objectives will be pursued: (i)  To find out 
if the gender of an adolescent influences his or her self-esteem, (ii) To evaluate self-concept levels of 
adolescents in the study area. 

Research Questions 
Two research questions were formulated as stated below: (i) How do secondary school adolescents 

perceive themselves; do they have high, average, or 
low self-esteem? (ii) Is there any difference between adolescent boys and girls in their 

self-esteem? 

These research questions were tested at 0.05 level of significance. The simplest - test was used in 
the analysis. 

Methodology 
This was a survey study designed to determine if there was any significant difference between the 

sexes in self-concept of Nigerian secondary school Adolescents. 
The total population of the study consisted of two hundred (200) students drawn from 5 

secondary schools that are located in Essien Udim Local Government Area (the study area). 
The sample population for this study consisted of one hundred senior secondary two students from 

five secondary schools in Essien Udim Local Government Area of Akwa Ibom State. The schools were 
co-educational in composition and were predetermined by a stratified random sampling technique. In each of 
the five schools the cluster sampling method was used whereby all students in each selected classroom 
were tested. The mean age of the respondents was 14 years. All the respondents had at least five years 
secondary school education and were in their first term of senior secondary two. 

 

 

 
 



Fig. I: Diagram Showing Respondent Distribution 
Key N = Population 
Ss = Respondents 
B = Boys 
G =        . Girls 

Data for this study was obtained from primary sources represented by the students as well as secondary 
sources which included relevant literatures and journals. 

Primary data were generated from respondents using structured questionnaires consisting of test items, 
as well as relevant literatures and journals. 

The measuring instrument used for this study was Akinboye's (1977) Adolescent Personal Data 
Inventory (APDI) Section A which deals with the self-concept of adolescents. This sub-scale was constructed 
on the basis of the seven characteristics of self-perception. The scale is capable of tapping the child's 
perception of himself through the organisation of his experiences in a particular content (Akinboye, 1977). 
The sub-scale has items whose reliability was established by the calculation of the co-efficient alpha which 
was 0.75. 

The APDI was administered to 100 respondents from five schools at different sessions. During the 
administration the content of the test was explained to the respondents. They were also told how to rate 
themselves on the nine-point scale. Various words and expressions used such as submissive, insecure, 
attaining mastery of things, dependably reliable, and methodical were explained to the respondents so that 
they would understand the questions properly and be able to respond to them correctly. Individual problems 
of respondents were also attended to singly to further elicit responses. 

The Questionnaires were collected from the students immediately they finished responding to them. 
Their names were not required and this was to allow them to be as frank as possible. The importance of being 
frank was made clear to the respondents as responses so collected will be used to plan for their educational and 
social well-being. 

At the end of the administration of the questionnaire, they were collected and the responses scored 
accordingly. The raw scores were converted into means and finally t-test was computed. 

Results and Discussions 
Self concept of the respondents in general. 
This subscale contains 30 items to be rated on a nine-point scale of 0 - 8. The general norm to estimate 

self-concept of respondents as stated in the APDI was as follows: 
(a) 240 raw scores represent a high self-concept, 
(b) 120 raw scores represent just the minimum acceptable self-concept for a psychologically 

healthy person. 
(c) Any score below 120 indicates low self-concept. 

After scoring the test items it was found out that no respondent scored up to 240.  In fact the highest 
score was 197 (Table I) so the norm was modified as follows: 
(a) 180 and above - a high self-concept. 
(b) 120 - 179 - an average self-concept. 
(c) Below 120-a low self-concept. 

With the above modifications it is clear from (Table I) that: 
(a) 10 respondents scored above 180 and so could be said to possess a high self-concept. 
(b) 86 subjects scored between 120-179. 

(c)     3 scored below 120 indicating a low self concept 

On the whole the scores ranged from 99 to 197 giving a range of 98. The mean of the scores was 156.4. 
According to our stated norm above the mean score falls within the minimum acceptable self-concept for 
psychologically healthy person. This indicates that our secondary school adolescents' 
self-concept is high and suggests no cause for anxiety. 

Self-Concept of Boys and Girls 
As scores show in (Table II) below, important facts about the self-concepts of both sexes could be 

summarised as follows: 



(1) The highest score for boys was 197 while that for girls was 186. 
(2) The lowest boy scored 128 while the lowest girl scored 105 indicating that all the boys scored 

above average while two girls scored below average. 
(3) Again 4 boys out of 30 or about 13.3% scored above 180 signifying a high self-concept, while 

2 girls out of 30 or 6.6% fall into the same category. 
(4) The mean score for boys stood at 162" and is above the mean for the 100 respondents  

considered earlier.  The mean score for girls was 153 which is about 3 less than the average 
for the group of 100 respondents. 

 

Table I: Scores on Self-Concept for Boys and Girls 
Subject Scores/240 Subject Scores/240 
1. no 51. 160 
2. 160 52. 164 
3. 186 53. 168 
4. 160 54. 151 
5. 165 55. 150 
6. 154 56. 144 
7. 163 57. 168 
8. 156 58. 131 
9. 163 59. 151 
10 150 60 142 
11, 150 61. 178 
12. 134 62 148 
13. 182 63, 156 
14. 159 64, 165 
15. 167 65. 169 
16. 151 66. 141 
17. 170 67. 145 
18. 161 68. 145 
19. 184 69. 194 
20. 164 70. 163 
21. 147 71. 171 
22. 123 72 154 
23. 161 73. 128 
24. 154 74. 156 
25. 161 75. 171 
26. 181 76. 132 
27. 154 77 179 
28. 151 78 160 
29. 163 79. 148 
30. 157 80. 149 
31. Lowest 99 81. 195 
32. 156 82. Highest 197 
33. 171 83. 162 
34. 135 84. 170 

 



35.           163           85.         160 36.           164           
86.         156 37.           163           87.         154 38.           
188           88.         161            

39             139          89.         180 40            -             
90.         171 41.            155           91          162 42.            
165           92.         131 43.            194           93.         
132 44.            161           94.         151 45.           
148          95.        164 46.           140          96.        
152 47.            178           97.          135  48.           
152          98.        100 49.           152'          99.         
161 50.          167          100.        178  

(1) Highest Score   =   197 
Lowest Score    =    99 
Range =    98 

(2) E X -  15585 
N                = 9 9  
X                =   157.4 
3 ____________________  

 
Table 11: Self-Concept of Boys and Girls Compared (30 of Each) 

 
 
 
 
 



26 148 196 26 132 441 
27 148 196 27 131 484 
28 140 484 28 123 900 
29 132 900 29 110 1849 
30 128 1156 30 105 2304 

 

The study is to find out if there is any difference between the self-concept of male and female 
adolescents. 

 
A simple student t - test is used. 

X level .025 
df 30+30-2 = 58 

 

 



 

Critical region  = 1.960 

t             = +1.89 
Since 1.89 is less than 1.960  
Ho is accepted and HI is rejected. 

Inference: There is no difference between the self-concept of female and male Secondary School 
adolescents. 

The main thrust of this study was to find out if there is any difference between the self-concept 
of male and female secondary school adolescents in Essien Udim Local Government Area. 

As observed from the data shown in (Table I) only three respondents scored below 120 which was 
taken as the border between average and low self esteem. This is an acceptable level. The mean scores of the 
respondents is 157.4 which falls within the average self-concept category. This is little higher than the 
mean of 139.69 obtained in a study by Akinboye (1977) with 1500 Nigerian adolescents. However, this 
results confirm the findings of Akinboye's study. 

The importance of these findings lies in the fact that adolescents' view of themselves affect their 
many aspects of life. It is a mark of understanding of what one's view of himself or herself will help that 
individual to achieve in life. 

In the earlier review of empirical studies concerning comparison between the self concept of males 
and female adolescents, we found out that almost all the studies conducted agreed that there is no significant 
difference between the self concept of males and females adolescents (Engel, 1979). In some cases girls 
were rated higher than boys (Byars, 1988; Coopersmith, 1987; Golduch, 1997). 

These findings have been validated by the findings of this study and have largely helped to debunk 
the views commonly held that females have a lower concept than their male counterparts. This assertion 
could only be treated as one of those stereotypes and taboos, that are speculated by people in their bid to 
deny our female folks their rightful place in the scheme of things. The findings of this study also confirm 
the views commonly upheld by women liberationists and emancipation enthusiasts that "what men can do 
women can do also and even better". Such claims have been supported by the incursion made by women 
into certain professions like Medicine, Law, Engineering and space shuttling which hitherto had been 
regarded as exclusively preserved for men. 

Education and Manpower Development Implications 
The purpose of this study was first and foremost to find out the self-concept levels of secondary 

school adolescents in the study area, and secondly to find out if sex differences affect people's 
self-concept. 

As self-concept is developmental (Akinboye, 1978) and a factor from one's experiences. The study 
was undertaken among adolescents in selected secondary schools so that if they were found to exhibit low 
self-concepts as a whole, and if there are differences due to sex, steps could be taken to remedy the situation 
to enable them function properly. Such remediation is necessary because a favourable self-esteem is 
essential to personal happiness and effective functioning, both in the child and in the adult (Mussen and 
Kogan, 1994). 

Psychologists agree that persons who seek psychological and psychiatric help frequently 
acknowledge that they suffer from feelings of inadequacy and unworthiness, they tend to perceive 
themselves as helpless and inferior and have difficulty in either giving and receiving love, and tend to feel 
isolated and lonely. A negative self-concept appears to impair initial school adjustment and subsequent 
academic progress (Engel, 1963). 

One's self-esteem affects his social, personal and academic abilities. Since behaviour is initiated 
and determined by self-concept, far reaching inferences could be made from behaviour to the personality 
configuration of a child (Akinboye, 1987). 

From the above it is clear that an in depth knowledge of one's self-concept is relevant for helping 
the individual to live a better happier life in a secondary school setting. 

 

 

 



Recommendations 
The following recommendations are made based on the findings of this study: 

(1) There should be no distribution of students into classes based on gender. 

(2)Gender-related problems occurring in our secondary schools should be promptly reported to 
the school counsellor. 
(3)Parents should accord equal educational opportunities to their children irrespective of their 
gender. 
(4)Further research into self concept of secondary school adolescents with diverse socio- 
economic parental backgrounds should be carried out in a wider scope, 

 

 

Conclusion 
One major outcome of this study is the demystification of the view that our female folks are inferior to 

men. This will go a long way to making people reappraise their position and views on matters concerning 
women emancipation and the idea of entrusting them with positions of authority and high responsibility. It is 
also remarkable for counsellors, teachers and parents for it will encourage them to prepare their daughters for 
the role they have to play in the school system and nation at large. It will fight against the idea of not allocating 
girls certain tasks to perform on mere grounds that their physical and mental ability are below such tasks. But 
this should not be misconstrued to mean that there are no feminine roles. The emphasis here is refusing to 
assign female students certain tasks on the grounds of mental incapability. 
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